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Blended Learning Report Card
1. IT Concerns – appropriate resources for CTL, faculty and student Ctech support, student access to appropriate technology.
2. Faculty Training - pedagogical support for faculty in developing
blended and online courses.

C

3. Student Training – preparing students for blended delivery & use C+
of D2L.
4. Academic Freedom – have faculty perspectives been
incorporated into the college’s blended learning initiative? Do
faculty have the authority to decide, based on academic
standards and student success, whether a course is delivered
face to face, blended, or online? Is blending decided by
curriculum teams on a course by course and program by
program basis?

F

5. Student Choice – are different learning styles and abilities being
F
adequately reflected in course offerings at Mohawk? Are
students able to choose a face to face course delivery over
blended or online?
6. Research – are decisions about blended learning at Mohawk
being informed by rigorous academic research? Is rigorous,
independent research being conducted on the impact of
blending on academic outcomes?
7. Preparation and Delivery Time – Is the additional work required
to develop, prepare, and deliver blended and online courses
being adequately reflected in faculty workloads (SWFs)?

C-

D-

8. Class Size — Is blending and online being used to increase class
Dsize?
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Grading Rationale
1. IT Concerns – The success of any blended or online courses rests heavily on the College’s
ability to keep equipment functional, and to deal with the inevitable hardware and software
issues that arise during the semester. In the past four years, faculty and students have
struggled to access adequate levels of technical support due to the CTL centre being underresourced. Last semester, an analysis of the state of technical support at Mohawk
recommended hiring an additional 20 full time I.T. specialists. The College has recently
indicated that they will be hiring 5. This is a step in the right direction, but there is much
more to be done. Finally, not all students have adequate Internet access, software and
hardware at home.
2. Faculty Training – The College has increased the number of training opportunities for faculty.
This is a welcome development, but some significant gaps remain. First, most of the training
focuses on basic use of tools (D2L, Camtasia, etc.), but not on the pedagogical aspects of
how to develop effective blended and online courses. Another problem is that, with faculty
workloads being maximized, and additional work required by online and blended delivery not
being adequately reflected, faculty have little time to avail themselves of training. A return of
the May-June PD time would enable faculty to pursue training and improve their ability to
develop and deliver high-quality blended and online courses.
3. Student Training – Mohawk rolled out its across-the-board blending decree with absolutely
no support for students first entering the College and encountering blended and online
courses. This has changed somewhat, in that students are now able to access some
preparatory training. However, it’s ironic that this training is only provided online.
4. Academic Freedom – For faculty, perhaps the most baffling aspect of Mohawk’s blended
learning initiative is the extent to which faculty expertise and faculty concerns were almost
completely excluded from the decision-making process. As educators, faculty clearly see that
blended and online delivery can be successful in some areas, in some courses, and with
some students. However, it is equally clear that these methods of delivery are inappropriate
in other cases, and can actually impair the learning of certain student groups. A one-size-fitsfew model of blending completely denies faculty academic freedom – the ability of faculty to
teach in a way that will be most supportive of student success.
5. Student Choice – Since Mohawk’s across-the-board blending model was enforced, faculty
have heard constant student complaints. While some students appreciate blending and
online, others find delivery outside of the classroom to be a barrier to their learning.
Students are paying increasingly steep tuition to access high-quality education and training.
Should they not be able to learn in the way that best supports their academic achievement?
Many students are feeling “ripped off” with the undifferentiated push toward blending and
online. They perceive this kind of education to be “cheaper” than when they had in-person
access to a professor, especially in the traditionally small-class environment of a community
college.
6. Research – The state of the art of online and blended research shows that both forms can
work for some student groups, and that they clearly do not work as well for others. Two
studies from the Community College Research Centre looked at face to face, blended, and
online course delivery in the Washington and Virginia State community college systems.
These longitudinal studies examined completion rates for tens of thousands of students in
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hundreds of thousands of courses. The results clearly showed that blended and online
courses had lower completion rates overall, and that these rates were even lower for
remedial, minority, and lower-SES students. Here are links to the online learning studies I
reference:
Virginia State college system study on online learning: http://ccrc.tc.columbia.edu/
publications/online-learning-virginia.html
Washington State college system study on online learning:http://ccrc.tc.columbia.edu/
publications/online-hybrid-courses-washington.html
 Mohawk has begun to acknowledge the importance of research evidence, and has taken
steps in this direction. They have added questions about method of delivery to the student
course evaluation forms, and have also commissioned Pearson Publishing to conduct
research on their blended model. These are hopeful moves, but to date Mohawk has
refused to perform rigorous research on blended and online learning that compares course
completion rates and academic outcome with face to face courses.
7. Preparation and Delivery Time – Faculty well know that developing and preparing online
courses takes significant time. There is also evidence that some online courses can
involve significant extra time in delivery. This extra work has not been adequately reflected
in faculty workloads. In particular, the teaching of an online course for the first time should
count as a new prep.
8. Class Size – Post-secondary institutions that have delivered online and blended courses for
a substantial amount of time have generally found that class sizes need to be capped at
the 15 to 30 student range. It is clear that Mohawk is using online delivery to increase
class sizes, to the detriment of student success.

Evidence
Evidence for the Blended Learning Report Card comes from a number of sources. First, in
2011 the Local 240 Political Action Committee produced a Report on Online Learning that
responded to Mohawk’s proposed quota-based approach to promoting online and blended
classes. The Report expressed concerns about an approach to online learning that did not
take faculty expertise and different student learning styles into account. The Report was
based on a forum attended by 80 faculty and students, and also a paper survey of 898 Gen-ed
students.
Despite the critical findings of the 2011 Report, the College decided to roll out an across-theboard model of blending in 2013. In 2014, Local Vice President Kevin MacKay produced the
Report on Education in Ontario Colleges. The 2014 Report included in-depth research on the
academic impact of online learning, and also the intention of the provincial government,
Colleges Council and online consortiums Ontario Learn and Ontario Online to cut costs in postsecondary via online delivery.
Finally, in January 2015 the Local 240 Political Action Committee hosted another student and
faculty forum on blended learning. At this forum the same concerns raised four years ago at
the 2011 forum were reiterated by students and faculty who had experienced two years of
Mohawk’s across-the-board blended learning model.
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Local 240’s Survey on Blended Learning
Local 240 conducted a member survey in March to
check the pulse of faculty on blended learning in its
current form at Mohawk. Our findings? Faculty definitely
have a pulse. Undifferentiated blended learning? Not so much.
The survey seemed to generate considerable interest among you, as 217 faculty
members completed it. Overall, here is what you thought, based on the five questions we
asked:
1. 90% of faculty either agree or strongly agree that, based on academic criteria
and student success, they should be able to decide whether a course they teach is
delivered face to face, blended, or online.
2. 78% of faculty either agree or strongly agree that students should have the
choice to learn in a style that best meets their needs - whether face to face,
blended, or online.
3. 90% of faculty either disagree or strongly disagree that all college students are
equally able to learn in blended and fully online formats.
4. 94% of faculty either agree or strongly agree that when considering academic
standards and student success, some courses are not suitable for delivery in
blended or fully online formats.
5. 92% of faculty either agree or strongly agree that Mohawk College's current
undifferentiated approach to blended learning should be replaced by a
differentiated model in which method of delivery is decided by faculty on a course by
course and program by program basis.
Detailed statistics follow, below, based on the survey results . The percentages leave no
doubt as to what faculty believe needs to be done to make blended learning work, both for
students and their professors:
1. Students need to have choice in how they learn.
2. Faculty are best placed to decide where blended works for their students and
where it doesn’t. As we’ve always maintained, “When people who don’t teach tell
people who do teach, how to teach, the results are seldom satisfactory”.
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Question 1

Question 2

Question 3

Question 4

Question 5

Any more questions?

